Working it out

Issue 2, March 2009

help shape the future of Scotland’s children’s sector workforce

A simple and coherent
qualification framework
for the children’s sector

Achieving a simpler and more coherent
system of initial training and professional
development for the children’s sector
workforce has been identified as a priority
for the future of the sector.

Speakers and delegates at a Working it out seminar in
Aberdeen agreed that all those who work with children,
young people and their families across health, education
and social care, should at least share core skills,
knowledge, values and goals. However the seminar
revealed an appetite for more ambitious change so that
initial training and professional development create a
workforce that is more flexible, with a better
understanding of how to work with children in a holistic
way.

Bruce Robertson, director of education, learning and
leisure at Aberdeenshire Council, spoke passionately about
the need for teachers who understand how to work with
children 0-18, who have a well-rounded understanding of
the complementary roles of health, communication and
learning, and of "how, where and why children learn".The
answer, he said, "is not necessarily in the classroom". Myra
Pearson, head of school of education at the University of
Aberdeen, also said that in order to understand why
children behave in the way they do at school, "you need to
understand what is affecting them outside school in their
wider community".

Cont’d on page §

The early years framework -
“a significant milestone”

Adam Ingram, Minister for Children and Early Years

The Government and CoSLA
The launched the early years framework

children’s in December, designed to transform
workforce outcomes for Scotland’s children,
has a their families and communities.
crucial role

in ensuring It seeks to maximise positive

the success opportunities for children to get the
of the start in life that will provide a strong
framework platform for the future success of

Scotland. Equally importantly, it seeks

to address the needs of those
children whose lives, opportunities and ambitions are being
constrained by Scotland’s historic legacies of poverty, poor
health, poor attainment and unemployment.

At the heart of this framework is a desire to see
investment in early years focus on building success and
reducing the costs of failure. This will mean a shift from
intervening only when a crisis happens, to prevention and
early intervention. In turn, this will mean providing a
supportive environment for children and the earliest
possible identification of any additional support that may
be required.

All of this points to significant challenges and opportunities
for the children’s workforce, which has a crucial role in
ensuring the success of the framework.We need to think
in broad terms about who we mean by the children’s
workforce.

| want to be clear that we are not just talking about those
working in early years.We must include those working
with older children, young adults, and families too, either in
traditional services or in the community. For all of us,
improving outcomes for children has to be seen as a
crucial part of our day job.

The Scottish Government will take the actions outlined in
the framework forward in an inclusive way, looking to
engage this broad workforce. Only by working together
and acknowledging our common goals, will we be in a
position to really make a difference for Scotland’s children.

The second in a series of four newsletters exploring developments in the children’s sector workforce

To join in the debate visit www.childreninscotland.org.uk/workforce
Full details of the programme are on the back page

Funded by the Scottish Government
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The early years framework
and the children’s sector
workforce

Bronwen Cohen, a member of the
early year framework’s
programme board and of the task
group which considered
workforce issues, examines what
the framework might mean for
those working with children,
families and communities.

Scotland’s new early years
Renewed focus on framework aspires to
(the early years) achieve “transformational
is likely to result in change” and the workforce
some changes to will be key in delivering this.
the roles,
responsibilities
and organisation
of those who
work, either

The driving force behind this
ten-year framework has
been recognition that our
earliest years, including pre-
birth, shape future adult life

_dlrgctly or . and it calls on Scotland’s
indirectly, with community planning

our youngest . partners to ensure that
Ch'k_’ren and their investment in early support
families

for families is a political
priority. Its implementation
will therefore require a
major shift in resources over

the next decade to focus on the early years, particularly 0-3.

Renewed focus on this area is likely to result in some
changes to the roles, responsibilities and organisation of
those who work, either directly or indirectly, with our
youngest children and their families.

The early years framework workforce

In the framework “early years” is given a broad definition
which includes those who work in antenatal and postnatal
services in recognition of the important influence
pregnancy and good early attachment has on the quality of
any child’s future. It also encompasses those working in
adult services which may come into contact with pregnant
women or parents, such as drug or alcohol support
services, and any adult service where decisions may impact
on the life of a young child. Decisions made by those
working in housing, transport and development planning, for
example, can help shape the future path of children and
families’ lives.

The majority of the workforce is located within or close to
the professions of teaching, early years and childcare,
medicine, nursing and social work (including all relevant
support staff) and encompasses the public, private and

voluntary sectors.The
framework specifies the early
years age range as “pre-birth
to 8-years-old” but many
aspects are equally relevant
to children beyond the age

A broader range
of skills are
required to work
with children,
families and

communities in of 8.
general... ltis '
likely that Issue | of this newsletter

(pages 2 and 3) showed the
sheer, size, diversity and
complexity of the children’s
sector workforce. The early
years focus does not diminish
this and may in fact magnify
some of the complexity
within various service
disciplines. For example within early years and childcare
services there are qualified graduates working in teams and
also lone workers such as childminders, or parents who
volunteer, who are working with young children for a
considerable part of the day.

workforce training
will need to be
reviewed in light
of this and may
involve new roles.

A clearer definition of who makes up the children’s sector
workforce is one aim of the early years framework.What is
undoubtedly clear already is its critical importance in
reducing the risk of a child needing crisis intervention later
on in their lives.

New skills

One of the strongest aspects of the early years framework is
its renewed focus on the need to engage parents and the
community, working in partnership with them. It is hoped
that developing a culture of family and community learning
will empower parents, and that raising their skills and
confidence will benefit their own children and other children
in the community.

“Token” efforts will not be enough and it means much more
than simply “sharing information”.What the framework is
asking for is a profound shift in the culture of service
delivery so that working with parents and the community is
a networking process — an interactive process. At the
framework’s launch, Adam Ingram said it should not be
about “services doing things unto people”. “Plans and
services should be oriented around doing things with people
rather than to or for them. Parents and other members of
the community should be encouraged to be active
participants...”. Active citizenship also extends to children.
There needs to be clear understanding of the child as rich,
competent and strong, recognised as an important citizen in
their own right now rather than for what they will become.
It can sometimes be difficult to balance this with the
language of intervention and protection.

A broader range of skills are required to work with children,
families and communities in general and the ability to
empower parents and children require very specific skills. It
is likely that workforce training will need to be reviewed in
light of this and may involve new roles (see below). One of
the framework’s medium-term priorities is to “embed the
values” of engagement and empowerment of children,
families and communities within initial training, continual

professional development, professional standards and service
culture.

The renewed focus on prevention and early intervention will
also provide challenges for those working with young
children and their families. It is crucial that the workforce,
particularly those in antenatal care, postnatal community
nursing, childcare and pre-school, are equipped to identify
needs and risks at an early stage. This too may require a
broadening of people’s skill-range whilst still recognising the
role for specialised services.The same is true of the
framework’s focus on the importance of play, now
recognised as central to the development of children’s
cognitive and softer skills as well as helping them maintain
good physical fitness. Those working with young children will
need enhanced awareness of how to develop play spaces and
play opportunities, as will those working in planning and with
responsibility for developing open and green spaces used by
children.

Different parts of the workforce are currently working on
new programmes for continuing professional development.
The Scottish Social Services Council and the Institute for
Research and Innovation, for example, are developing a
framework that sets out what people in the social services
workforce need in order to do their job well. It includes 17
personal capabilities. However, consultation by the group
responsible for workforce during the framework’s
development found that the personal capabilities make sense
to other professionals too. Health are already working
towards their own ’10 essential shared capabilities’ and it is
hoped that, ultimately, these can be brought together to
create a common core of professional development
opportunities for all those working with children, families
and communities.

New roles
The Scottish Social
Services Council The early years framework
and NHS Education  offers an opportunity to
for Scotland will take a much more strategic
work together on approach to developing the
developing new roles of those working with

roles and ensure children, families and
e e communities. Common
t] 9

. themes have been found in
Jdevelo ed able to jobs right across different
work azross parts of the workforce and

el e it is possible that this offers

d ial . the possibility of creating
and social services more flexible and mobile

posts working across
different services.

The health service is already
in the process of creating a new “assistant practitioner in
child health” role that will work across organisational
boundaries, and research by the 21** century social work
review group also looked at possible new roles in social
services. One of the Framework’s short-term actions will be
for the Scottish Government, Scottish Social Services
Council and NHS Education for Scotland to work together
on developing new roles and ensure that, over time, joint
roles can be developed able to work across health, education
and social services. Contd overleaf ...
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The Early Years Framework at a glance

Focus on engagement and empowerment of
children, families and communities

Using universal services to deliver prevention

and early intervention

Renewed focus on 0-3 as the period of a child’s
development that shapes future outcomes

Breaking down barriers between education and
childcare through a move towards more integrated,
flexible services

Improving play opportunities and addressing
barriers to play

More help for informal support networks and more
consistent access to intensive family support services
Nurseries, schools and childcare centres developing

© 2009 Children in Scotland // www.childreninscotland.org.uk/workforce

their role in family and community learning
Developing common values in the workforce,
enhancing workforce skills and developing broader
workforce roles

More help to develop parenting skills within antenatal
and postnatal care and developing the capacity needed
to deliver this

Building on Getting it Right for Every Child and
Curriculum for Excellence to provide child-centred,
outcome-focused services

Adult services such as housing, transport and
development planning putting a greater focus on the
needs of young children and families

The development of an

The framework entirely new role for working

can only be taken with children, families and
forward by communities has also been
offering more discussed. The new type of
effective support worker, a “Scottish

“to all families” pedagogue” (see issue |, page
through existing 7) would operate at graduate

universal services level and be supported by
assistants at Scottish Credit

and Qualifications Framework

level 7.The pedagogue could

adopt roles occupied by a
number of different, and currently largely unconnected,
workers in Scotland and work across settings such as
residential child care, early years and childcare, schools,
youth work and disability services. Pedagogues can be found
in many other European countries.The principles of
pedagogy are also partially embraced within the Standard in
Childhood Practice (see issue |, page 6) and could be built
upon for future developments.The underpinning principles of
the concept of a Scottish Pedagogue are a holistic, child
centred approach where children can contribute to their
own learning and development and a workforce that sees
families, carers and communities as partners.

Identifying need through more coherent
universal services

Although there is strong emphasis throughout the
framework on the early identification of those families and
children who require additional support and appropriate
early intervention, it also recognises that the framework can

Continued from page 1

only be taken forward by offering more effective support “to
all families” through existing universal services.

The provision of services from birth through a child’s pre-
school years is very fragmented at the moment.This can only
be addressed by building a more coherent and streamlined
model of universal service provision that would benefit all
families and therefore enable more effective identification of
those who do need extra help. One important area where
further action is required is in the integration of child care
more effectively with education.

The recent Unicef report card 8, focusing on early childhood
services, highlighted some of the problems with targeting
vulnerable groups. Universal services, it says, tend to bring
together children from different backgrounds rather than
reinforcing concentrations of disadvantage and are regarded
by many governments as a means of preventing social
exclusion. Universal systems can still give priority to
disadvantaged children by channeling additional funds. It also
points out that disadvantaged children are found in all socio-
economic groups, not constrained to the geographical areas
where targeted programmes reach.

The framework does put forward a number of possibilities
for creating more coherent service provision including
development of a Scottish Values Statement for all those
working with children and families to break down cultural
and language barriers between professions. Two longer-term
objectives of the framework are to create a “continuum of
support” from pregnancy through to primary school and for
prevention and early intervention to become a core value
across a wide range of services and beyond the early years.

Read a more detailed article in Children in Scotland, issue 93, March 2009. www.childreninscotland.org.uk/cis

The seminar heard about the 21st Century Teaching
Programme but focused in particular on social care, the early
years and health.These are all areas where children and
families could benefit from a workforce with a much broader
and holistic understanding of their needs whilst retaining
specialist skills.

The seminar discussed the possibility of a qualification which
extends across multiple areas of the children's sector
workforce and has a strong focus on meeting the needs of the
‘'whole child'. Norma Hart, programme director of Aberdeen
University's Curative Education degree, said she thought this
qualification, which is essentially multi-disciplinary and flexible,
does have huge potential to benefit the wider children's
sector. But she conceded it is still a very new idea in this
country and not yet meaningful to the wider workforce.
Comparisons were drawn between this qualification and the

pedagogue, widely used across other European countries
(Issue |, box 3, page 7).The university's BA Childhood
Practice, introduced to meet the requirements of the new
Childhood Practice Standard (Issue |, box 2, page 6) will
prepare students to work with children 0-16. It is applicable
for those wishing to work as, or already working as, learning
assistants, classroom assistants and social carers as well as in
early years.

Sue Bruce, chief executive of Aberdeen City Council, said she
supported the need for a broader qualification to enhance
workforce mobility. Myra Pearson, added: "The mistake we
might be making is starting from traditional models.WWe need
to be much clearer about what we are looking for and create
a simple qualifications and professional development
framework. Let's be creative for the future and not rely on
models of the past."
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Pedagogy pilot for multi-disciplinary team

A small pilot pedagogy learning programme in Scotland has left
practitioners with a keen awareness of the importance of building
strong relationships with the children they work with and belief that it
could benefit other parts of the workforce.

A pedagogy training those working in residential care, with a meaningful insight
“l feel much more programme is being piloted in  into what pedagogy can offer.Whilst a similar pilot in England
acutely aware of Scotland with a multi- was based solely on residential workers and managers, this
how | relate to disciplinary team of staff in the pilot involves a much wider range of staff, with a much wider
children and how hope that it will demonstrate  range of qualification levels.
important that is” the benefits of the approach
Mark Petrie, to the wider children’s sector  In many ways it is unsurprising that Tim Foley has decided to
teacher workforce. embark on the pilot pedagogy learning programme. During
his 25 years as director of Sycamore Services he has
Sixteen members of staff embraced a set of fundamental beliefs and values, which fit
including a qualified teacher, closely with those in pedagogy (see below). He has tried to
social workers, residential ensure they permeate Sycamore at every operational level.
workers, support workers and  First and foremost is recognition of the inherent value of
foster carers at Sycamore everyone as human beings, deserving of dignity and value

Services, (see page 7) part of  with capacity for growth and development. Crucially this
the Aberlour Childcare Trust,  extends not just to the children and young people, but to

are taking part in the learning programme.They work on a every member of staff be they the service manager or the
daily basis with some of Scotland’s most severely cook, and all who have contact with Sycamore including the
disadvantaged children and young people, many of whom children’s families.

have experienced extremes of pain, hurt and trauma which is

often manifested through their behaviour. Staff learning and development over the years has focused on

equipping staff with theoretical knowledge to help them
Although the staff are working in what might be considered understand the needs of children and young people. It was
an extreme environment by others in the workforce, the aimed to provide support systems which allow them to use
service’s director Tim Foley believes that their experience of  relationship building skills and ‘self’ to develop attachments,
pedagogy and its impact on how they work with the children  and opportunities and skills to use daily activities and planned
and young people in their care will provide others, not just events that help the children and young people grow.

The principles of a pedagogue’s work as used in many other countries

® a focus on the child as a whole person, and support o fostering and making use of children’s associative life,
for the child’s overall development which is seen as an important resource

@ first and foremost, to build on the ongoing relationship ® bringing creative activities to their practice — a major
between herself and the child which is both component of their training is in the arts such as drama,
professional and, equally importantly, personal music and the visual arts

® being constantly encouraged, like other professionals, ® building on an understanding of children’s rights that is
to reflect on their practice and to apply both not limited to procedural matters or legislated
theoretical understandings and self knowledge to the requirements - there is an emphasis on team work and
sometimes challenging demands with which they are on valuing the contribution of others in ‘bringing
confronted up’ children: other professionals, members of the local

® being engaged in practical work, and having had training EEmTIIL 77 0, CRPCER P PG

which prepares them to share in many aspects of @ the centrality of relationship and, allied to this, the
children’s daily lives and activities including attending importance of listening and communicating
to their physical needs

[This list is an expanded version from Petrie et al (2006) Working with Children in Care: European perspectives, OUP]
© 2009 Children in Scotland // www.childreninscotland.org.uk/workforce

“We recognise that staff are the key therapeutic tools
that we have in the value that we place on the
importance of the relationships they develop with the
children and young people here.The centrality of
relationships is key to pedagogy — doing things together,
being positive, sharing things, helping the children and
young people to develop. Relationships are fundamental
to the work of staff at Sycamore and that is a key
reason why we think pedagogy goes hand in glove with
what we do.The learning programme provides an
opportunity to align Sycamore’s philosophy and
practice with an approach which is known to add
significant benefits to children and young people who
live in residential services.”

The effectiveness of Sycamore’s pilot will be evaluated
by the Scottish Institute of Residential Care and a
report will be produced. It has been accredited by ;
Lincoln University at level 5 and can be contributed Staff at Sycamore taking part in a group task during pedagogy training
towards gaining a full degree.

Mark Petrie, 32, teacher - pedagogy trainee at Sycamore

“I have never been on a nine-day course “Taking part in this pedagogy course know yourself and so we were
that has generated so much energy and  was a powerful experience, there is no  encouraged very much to talk about,
created such a buzz among people”, said doubt about that. | feel much more and reflect on, our own thoughts and
Mark Petrie, head of education at acutely aware of how | relate to emotions in different scenarios. It
Sycamore Services. children and how important that is.The  helped us to understand a child’s

focus is very much on the importance feelings, particularly if they have
The qualified teacher spent four-and-a-  of strong relationships — our ability to experienced trauma. This is important in
half years teaching at primary level ina ~ communicate with children, socialise my own line of work but also valuable
mainstream school and now works with ~ with them, and interact with them on to all teachers, and indeed to anyone
children aged between 5 and 12 to help  different levels. It is all grounded in who works with children.The intense
them integrate successfully into theory and research. For example we focus in pedagogy on the importance of
mainstream school. He also runs looked at the importance of allowing relationships with children and valuing
development work with children in children to take appropriate risk.We them as individuals takes you away
residential care at Sycamore and does learnt that you can’t develop strong temporarily from the pressure of
outreach work. relationships with children unless you achieving set outcomes.”

Sycamore Services

Sycamore services consist of four residential houses in Kirkcaldy and Dunfermline. One caters for children aged
between 5 and 10, the second from primary school age up to the age of |3, the third from |3 to 16 and the fourth
from 15 up to the age of I8.

The service also includes Sycamore School in Dunfermline, for children who are not ready to enter mainstream
school yet, throughcare and aftercare services, a creative therapy unit and a fostering service for respite on a short
term or long term basis. All component parts of Sycamore aim to provide a therapeutic environment.There is a
strong focus on family work and for older residents, help with gaining independent living skills. Two of the residential
houses have Family Resource Flats, for visiting parents and carers and former residents.
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Scotland leads EU workforce programme

Scotland is leading a new cross-European programme to examine how
improving the qualifications and skills of those working with our
youngest children can help reduce poverty and improve social

inclusion.

The role of early years practitioners in Scotland has
undergone huge change in recent years as the number of
children receiving out-of-home-care has increased and
appreciation has grown of the impact that high quality early
education and care can have on children’s life chances.

This is not unique to Scotland, or the UK, but a trend that
has developed right across most of Europe and the
developed world. A new cross-European programme
recognises specifically how high quality early education and
care can reduce poverty, inequality and disadvantage.Young
children’s cognitive, linguistic, emotional, and social
development can be enhanced for life as a result of positive
interaction with other children and the professionals working
with them. Particularly important, is the potential for early
education and care to help break the cycle of educational
disadvantage associated with children’s home background.

The programme of work, led by Children in Scotland, will
take place over the next two years and aims to provide a
clear picture of the qualification and skill levels in early years
services across Scotland and the UK and how these relate to
levels of poverty and social inclusion. Similar research will
take place simultaneously in Poland, Norway, Italy, Slovenia,
France, Denmark, Portugal, Sweden and Hungary and will
offer an overview of developments throughout the EU. Once
completed the data will contribute towards policy

Comenius Academy, Poland

The Comenius Academy provides training for many different
groups including teachers, workers in day care centres,
parents and local education officials. A common theme is
changing relationships between teachers and children and
parents. One particular course focuses on shaping the child’s
contact with their environment and releasing their creative

potential. External evaluation has shown changes in how the
participants think and work with children — giving up their
dominating role in favour of cooperation, giving children
more time to think, plan and experiment, and being less
judgemental.

development at an EU level as well as in Scotland and the
rest of the UK. Sharing experiences and best practice among
EU member countries to help improve standards, will be at
the very heart of this new programme.

The programme’s focus on skills and qualifications is so
important because, as Unicef’s latest Report Card 8 states,
“there is substantial evidence that staff with higher levels of
education and more specialised qualifications provide a more
stimulating and supporting interaction with children”.
Bronwen Cohen, chief executive of Children in Scotland, said:
“Simply having access to early years services can help address
poverty and help all children, from different backgrounds and
of different abilities, feel part of their communities. However,
a lot more can be achieved if those working with the children
are appropriately qualified and skilled.

“This is a particularly important research programme
because it will focus on the skills and qualifications of the
workforce and the contribution this makes to inclusive
services and supporting families and communities. It will
enable us to compare what we are doing here in Scotland
with other countries.”

In Scotland a huge amount of work has already been done,
and is still underway, to enhance staff qualification levels. The
research will focus on qualification and skill levels in relation

The San Miniato approach, Italy

San Miniato is a small town in Northern Italy which delivers
its early childhood services according to a set of strong core
values.A central guiding concept is that of the child as a
competent and active human being. There is a very strong
understanding that children are in charge of their own
learning and in are in no way predictable. It is a positive
image that extends to both parents and the workforce.
Parents are viewed as a positive resource and practitioners
collaborate with them in a way that acknowledges them as
people rather than just their responsibilities to their child.

The above examples are edited extracts from Aiming high: a professional workforce for the early years, Children in Europe, issue 15,2008

to early education and care, and how they relate to levels of
poverty and social inclusion in the context of the four
following areas:

Inclusive and flexible workforce roles

The children’s sector workforce is still fragmented,
particularly in the early years. Practitioners tend to work in a
social care, health, or education capacity, rather than “with
children and families” with an ability to move seamlessly
between disciplines. A number of European countries use
pedagogues who have trained to work with ‘the whole child’,
working in an inclusive way with the child and their families.
They work in a range of services, across a range of age
groups and disciplines.

Developing a qualification that would enable a more mobile
workforce could benefit service users because they would
engage with professionals who have a much more holistic
background.

For the workforce, a pedagogue qualification or similar could
provide a gateway to a greater pool of jobs with the flexibility
to progress and specialise at a later stage in their career. It
could also serve to raise the status of all parts of the
workforce, particularly those that have struggled historically
such as the care profession. It would be viewed more broadly
than in just a care context and recognised for its critical role
in improving all children’s emotional, behavioural and
educational outcomes, and therefore their future life chances.

Diversity in the workforce

Ensuring the workforce reflects the community it serves —

Men working in nurseries, Norway

Norway has increased the percentage of men working in its
nurseries from 3 per centin 1991 to 10 per cent in 2008.
Some local authority areas have achieved up to 25 per cent
male workers.The ‘outdoor kindergartens’, where children
spend most or all of their time outdoors, have been most
successful at attracting male employees. Men make up a third
of the staff. Universities have also noticed an increase in male
students studying to work with pre-school children — some
with more than 20 per cent and one with more than 30 per
cent.A national action plan for increasing the number of men
working with pre-school children ran from 2004 to 2007 and
another has been launched running until 2010.

in terms of gender, ethnicity and disability — is an important
part of raising the quality of service provision. The current
early years workforce, for example, is heavily female
dominated. In Norway, the percentage of males working in
this area is much higher. It is also particularly important that
the children’s sector workforce can reflect the uniqueness of
each community it serves. There is evidence that people are
more open with those who share similar backgrounds.

Working in remote and rural areas

In remote and rural areas there are challenges for service
users in terms of having easy access to services and also for
the workforce, in terms of the number of jobs available and
easy access to training and continuing professional
development. Such areas could benefit from a pedagogue
qualification or similar (see above) because it would help
create a much more flexible and mobile workforce and
increase the pool of suitable jobs available to potential
candidates.A rural area requires a model of service provision
designed specifically to meet its needs, rather than an urban
model that has been adapted.

The child and family at the centre

Placing children at the centre of their learning, and engaging
with them in a way that recognises they are strong and rich
individuals, full of potential, is empowering. By not taking the
‘top down approach’ a child is given the skills to be more
proactive and it is less likely that disadvantage is passed down.
Just as important is the engagement of parents and family to
help ensure they do not become isolated. Services need to
place a high value on strong relationships with families.

Working for inclusion: the role of the early years workforce in
addressing poverty and promoting social inclusion, funded by
the European Commission, is led by Children in Scotland
in partnership with three other key member state
organisations — the Comenius Foundation for Child
Development in Poland, the Nordland Research Institute
in Norway and La Bottega Di Geppetto in Italy. The
programme will focus on how the early years workforce
can support social inclusion and address poverty. Research
in the UK will be carried out by Dr John Bennett and
Professor Peter Moss of the Thomas Coram Research
Unit, Institute of Education, University of London. For
further details visit www. childreninscotland.org.uk/wfi




Supporting universities and colleges to provide

a skilled workforce

Mark Batho, explores the role of the Scottish Funding Council in
helping shape the children’s sector workforce so that it meets the
needs of children and families in Scotland.

The Scottish Funding Council

New supports colleges and
qualifications or universities to provide the
significant skilled workforce required by
changes in employers in the children’s
current workforce. In 2008-2009, we
qualifications provided around £160 million
should always to universities to train
follow and be teachers, social workers and

health professionals such as
doctors and dentists. Funding
is also provided to colleges to
educate and train the
workforce responsible for the
care of children. Through its
Skills Committee, the Council
is also providing specific
funding to colleges to
stimulate better employer engagement which offers
opportunities for colleges to extend their understanding of
employer priorities in this sector.

relevant in jobs

There are, however, important challenges for the whole social
services and care workforce.The care sector is a diverse
employer sector, which includes not only local authorities
and the NHS but also employers in the private and voluntary
sector, which has seen phenomenal growth.The voluntary
sector care workforce more than doubled between 1995 and
2004, and the private care sector saw an increase in its
workforce of 75 per cent during the same period'. It is
important to ensure that any response in relation to the
children’s workforce by either the Council or universities and
colleges will be as realistic and relevant to the voluntary and
private employers skills needs as they are to the public
sector.

The children’s workforce and its employers will also need to
meet the regulatory requirements, developed to ensure that
people working with children are qualified and skilled to
undertake this important role.

Set against these challenges, how should the Council support
colleges and universities to meet the skills needs of the
children’s workforce?

First and foremost, we will need to make sure that any skills
developments are in line with the evidence on the skills
needs from employers and employees. New qualifications or
significant changes in current qualifications should always
follow and be relevant in jobs, so engagement with all sectors
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including the private and voluntary sector will be a key aspect
of any proposal for change.

The Government has highlighted on a number of occasions,
their commitment to early years and early intervention and
we need to ensure that any actions we take will support
their strategic objectives and targets.

The Government has also highlighted the importance of
partnerships between agencies and sector representatives
and we are already seeing joint work between health and
social services, especially in relation to children and families
at risk. However, for any developments or changes in current
qualifications to be truly sustainable, we will need to support
colleges and universities in working together to encourage
qualifications that match cross sector career development
and new career paths.

The education community is not only best placed to decide
what will be useful for its future new students but what
qualifications would be appropriate to allow people already in
employment to have the opportunity to increase their skills
and knowledge.

As the Minister for Children and Early Years pointed out in
the foreword to Working it out: developing the children’s sector
workforce (Children in Scotland, 2008) “this is an exciting time
to be involved in working with children and their families”.
There is a real commitment to provide services that meet
the needs of the clients better; and the colleges and
universities are ready to support and respond to these needs.

Mark Batho is chief executive of the Scottish
Funding Council

The Scottish Funding Council is a body that funds
colleges and universities in Scotland, with regard to
the skills needs of Scotland. Its Skills Committee uses
Scotland-wide labour market research to identify
generic skills issues but goes beyond this to engage
directly with sectors and support the joint
development of responses to particular skills needs.

! Skills for Care and Development: Sector Skills Agreement, Stage 5, Scotland

Education for a more mobile workforce

NHS Education for Scotland, with stakeholders, have produced a draft Capability Framework which will be developed
further in order to design education for a mobile workforce. One of the short-term actions within the new early years
framework is for NHS Education for Scotland to take forward new educational developments for roles for those in the
children’s workforce. It is also committed to exploring, with NHS Scotland and the Scottish Funding Council, the
potential for developing training on a multidisciplinary basis, including common initial education and training. More
information on this will be in Issue 3 (July 2009). Further information is also in the report A force for improvement: the
workforce response to Better Heatlh, Better Care.

National review of residential care workforce

The National Residential Child Care Initiative is currently examining the challenges facing residential child care in
Scotland including the skills, qualifications and qualities that are required of the workforce. The majority of looked after
children are placed in foster or kinship care but more children who have complex needs are being placed in residential
care.

The group is working towards a vision of the workforce which “reflects a commitment to children and young people
and raises the status and profile of residential child care as a valued and positive career choice.”

The National Residential Child Care Initiative is led by the Scottish Institute for Residential Care.To find out more and
contribute to it’s work visit www.sircc.org.uk.

Towards integrated service across health
and education

A project aiming to promote and support partnership working between education services and allied health
professionals is focusing particularly on speech and language therapists, occupational therapists and physiotherapists.
These are the professions most closely involved in supporting children in schools, particularly those with additional
support needs.The project aims to improve understanding among education and parents of how these professionals
contribute to supporting children’s education, developing national guidelines for partnership working and developing
accompanying professional development resources.

For further information contact: Nicola.Robinson@scotland.gsi.gov.uk
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Issue 2, March 2009

Working it out

help shape the future of Scotland’s children’s sector workforce

A 12-month programme (to November 2009) is inviting the children’s
sector workforce, with employers, planners, universities, colleges and
other stakeholders to join us in debate about future workforce
development.

Newsletters by post and online

This is the second of a series of four newsletters which will explore developments in the children’s
sector workforce, encourage debate and share good practice. Read the first issue at
www.childreninscotland.org.uk/workforce. Issue 3 will be published in July 2009 and issue 4 in
November 2009.To be put on the mailing list email workforce@childreninscotland.org.uk

Seminars

Three seminars held in Stirling, Aberdeen and Glasgow have focused on different aspects of -
workforce reform. Information on all three seminars will be available at www.childreninscotland.org. uk/workforce

A major international conference

Working it out: help shape the future of Scotland’s children’s sector workforce, 4 March 2009, explored children’s sector workforce
development at national and international level.View conference presentations at www.childreninscotland.org.uk/workforce

New cross-European programme
A new cross-European programme will examine how improving the qualifications and skills of those working with our

youngest children can help reduce poverty and improve social inclusion. For further information visit
www.childreninscotland.org.uk/wfi.

Related publications: www.childreninscotland.org.uk/publications

Working it out: developing the children’s sector workforce

A rare and revealing bird’s-eye view of Scotland’s children’s sector workforce, with analysis of its
composition and how reform is required for it to operate as a single unitary system, with the
child firmly at its centre. Experts from across education, the early years, health, social work and
the creative industries explore possibilities for reform.

Young children in charge: a small ltalian community with big ideas for children

Based on a 2008 study visit, this book provides a unique and fascinating insight into day-to-day practice in early years
settings in the Tuscan town of San Miniato, where powerful values such as a belief in the competence of the child and
the centrality of family participation drive every aspect of service delivery for the under threes. It offers a striking

picture of how these bold values, which go beyond 0-2 and can be applied to all learning, are translated into practice.

To join in the debate visit www.childreninscotland.org.uk/workforce

ChildreninScotland

every child - every childhood
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